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Rationale.--The passage of the 1958 National Defense Education Act, 
Title V, Part B has focused attention of the selection, preparation and 
professionalization of the secondary school counselor. In recent years, 
there has been widespread concern for selection of counselor education 
students both among counselors and among counselor educators. Most wri¬ 
ters on counselor education have expressed interest in the problem of 
selection. It has also been generally agreed that selection is a con¬ 
tinuing process, not a single event.'*' 
A majority of counselors have entered the field from the ranks of 
school teachers. To a considerable degree, school counselors are former 
teachers whom administrative officers have identified as potentially 
good guidance workers. There is little evidence that the universities 
recruit counselor-trainees or that guidance workers themselves enter in- 
2 
to the selection processes. 
Writers agree that there are personal characteristics related to 
counseling success, but just what these characteristics are is not so 
generally agreed. Tyler suggested that an intelligence requirement should 
■^National Vocational Guidance Association, Counselor Preparation 
(Washington, D. C.: N. V. G. A., 1949)* PP- 37-39. 
2 
George E. Hill, "The Selection of School Counselors," Personnel 
and Guidance Journal, XXXIX (January, 1961), pp. 356-357. 
1 
2 
be considered first. Second, is the basic attitude that makes it possible 
to accept and understand other people. Third is the enrollee's evalua¬ 
tion during a practicum experience."*" Santavicca reported that 85 per cent 
of the counselor education programs surveyed considered the under-graduate 
record of applicants. Other considerations were scholastic ability, teach- 
ing and work experience, personal adjustment, and social interests. Hill 
states that while other factors are important, initial admission is large- 
3 
ly contingent upon admission to graduate school. There has been little 
or no agreement on counselor qualifications even among experts in the 
field until about 1948. The first group to attempt to study selection 
criteria was the Eighth National Conference of State Supervisors of Guid¬ 
ance and Counselor Trainers. As a result of this Conference, a committee 
of Guidance leaders prepared a report. This report included a section 
on personal qualification as well as qualifications in terms of training 
4 
and experience. Since 1958, there has been an increase in the number 
of publications relating to criteria used for selecting school counselors. 
Current selection practices, as reported by Hill, indicate that educational 
'*'Leona Tyler, The Work of the Counselor (New York: Appleton-Century- 
Crofts Company, 1961), pp. 242-244. 
^Gene Santavicca, "Supervised Experience and Selection of Counselor 
Trainees," Personal and Guidance Journal, XXXVIII (November, 1959), pp. 
195-197. 
^George Hill, "The Counselor Educator's Relationship with Counse¬ 
lors, School Administrators, and Teachers," Counselor Education and 
Supervision (Spring, 1961), pp. 16-23. 
^■Rosalind 0. Hinson, "Certain Characteristics Manifested by the En- 
rollees in the NDEA Guidance and Counseling Institute, Atlanta Univer¬ 
sity" (unpublished Master's thesis, Department of Education, Atlanta 
University, 1961), p. 1. 
3 
institutions report that their pre-training selection processes center 
about the question of eligibility and potential competence for graduate 
training. Selection while in training centers is chiefly in the practi- 
cum aspect of preparation. A number of institutions administer various 
tests and inventories to trainees; but there is little evidence that act¬ 
ual selection transpire as a result of these having been administered. 
In short, in practice, the selection of counselors transpires typi¬ 
cally in about these steps: 
1. A teacher becomes interested in guidance work, takes 
some training and is assigned guidance duties, or an 
administrator identifies a teacher on his staff whom 
he regards as potentially a good guidance worker and 
encourages him (her) to seek training. 
2. The University screens applicants for counselor edu¬ 
cation as to their potential for pursuing graduate 
work. This screening varies from merely the require¬ 
ment that the applicant hold a bachelor's degree to 
rigorous aptitude testing and the requirement of a 
high under-graduate point average. 
3. In the preparation program the trainee is assessed 
as to potential, usually in the practicum. In some 
institutions this involves careful and rigorous 
evaluation accompanied by strong emphasis upon self- 
evaluation and planning. 
It is hoped that through the analysis of test scores, interpretation 
of test results obtained by the members of the training institute at 
Atlanta University 1962-1963, specific knowledge and information may be 
obtained regarding the qualifications of this group preparing to become 
guidance workers. It is hoped that the data examined in the proposed 
study will shed some additional light upon some of the many problems in¬ 
volved in the selection of students for Counselor Education Programs. It 
■'‘George Hill, "The Seclection of School Counselors," Personnel and 
Guidance Journal, XXXIX (January, 1961), p. 357. 
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is to these ends that test data will be examined and interpreted. 
Evolution of the problem.--The writer's interest in this research 
is an outgrowth of the continuing need for information regarding criteria 
used for selection and preparation of persons enrolled in Counselor Edu¬ 
cation and the need to ascertain to what degree institute administrator's 
can use this knowledge and information in planning their instructional 
programs. 
Statement of the problem.--The problem involved in this study was 
to ascertain as much information as possible concerning certain dimensions 
of the psychological functioning of the enrollees who attended the 1962- 
1963 academic year NDEA Guidance and Counseling Training Institute which 
was conducted at Atlanta University. 
Purposes of the study.--The specific purposes of the study which 
are révélant to the general statement of the problem are identified below. 
These purposes are: 
1. What was the nature of the subjects' performances on 
the Verbal, the Quantitative and The Advance Test in 
Education of the Graduate Record Examinations? In¬ 
volved in this purpose was the computation of the 
mean and standard deviation of the subjects' scores. 
The degree to which the subjects approximated the 
publisher's norms was determined. 
2. What personality traits stood out as dominant for 
the group as measured by the Minnesota Multiphasic 
Personality Inventory? The scores were analyzed 
in terms of the publisher's norms. 
3. What were the enrollees' scores on the Guilford- 
Zimmerman Temperament Survey Test? In addition, to 
determine to what degree the thirty subjects' per¬ 
sonality traits vary from the publishers' norms. 
The test scores were analyzed in terms of the mean 
and standard deviation. 
4. What were the characteristics of the subjects per¬ 
formances on the Miller Analogies Test and on the 
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Ohio State University Psychological Test? The scores 
were analyzed in terms of the mean, standard deviation 
and the computation of a Z score. Percentile equiva¬ 
lents were determined for the raw scores through use 
of the publisher's norms based upon a standardizing 
sample of first year graduate students in Education 
and for the Ohio State University Psychological Test, 
the norms were based upon a standardized sample of 
freshmen in college. 
5. On what reading level were the members of the group 
as measured by the Iowa Silent Reading Test? The 
publisher's norms were utilized, a stanine distribu¬ 
tion was prepared and a graph was plotted. 
6. Did the subjects have characteristics of desirable 
teacher-pupil relationship as measured by the Minne¬ 
sota Teacher Attitude Inventory? The test scores were 
interpreted in terms of the established norms. 
7. Were there any statistically significant differences 
between the mean performances of the Pre-Test and Post- 
Test for the NDEA Comprehensive Examination Test? 
Involved in this purpose was the computation of the 
mean, standard deviation and Fisher's t for the sub¬ 
jects scores. 
8. What were the Social-Economic Statuses of the NDEA 
enrollees according to the questionnaire sent to each 
of the enrollees? Involved in this purpose was the 
collection of the data, assembling it, analyzing it, 
and interpreting it. Charts were used in conjunction 
with appropriate narrative. 
Limitations to the study.--The study was concerned with the data 
gathered from the eight tests taken by the members of the National Defense 
Education Act Guidance and Counseling Institute, Atlanta University, 1962- 
1963 and a fourteen item questionnaire. Tests are limitative in them¬ 
selves because test data provide only one aspect for understanding the 
individual; they provide the data on which decisions are made, a test 
score does not tell why it was made. The questionnaire was sent directly 
to the NDEA enrollees. It is therefore possible that subjectivity will 
prevail in some of the data collected. 
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Definitions of terms.--For the purpose of clarity the following 
terms are defined. 
1. Intelligence - Operationally defined is that measure 
of developed ability as indicated by the scale em¬ 
ployed in this investigation. 
2. Stanine - One of the steps in a nine-point scale of 
normalized standard scores. The stanine (short for 
standard-nine) scale has values from 1 to 9, with 
a mean of 5, and a standard deviation of 2. 
Locale and period of the study.--The eight test were administered 
to the enrollees of the NDEA Guidance and Counseling Institute the first 
two weeks of the Institute, September, 1962. The Institute was conducted 
at Atlanta University, Atlanta, Georgia. The questionnaire was sent to 
each enrollee during the fall, 1964. 
Description of subjects.--The subjects in this study were the thirty 
enrollees in the NDEA Guidance and Counseling Institute held at Atlanta 
University during the academic year 1962-1963. In this study concern was 
more with the performance of the group as a whole, and not necessarily 
with individuals. 
Method of research.--The descriptive method of research was used 
employing statistical techniques to interpret the test data used for the 
purposed of this study. 
Research procedures.--The operational steps employed in conducting 
this study included: 
1. The related literature pertinent to this study was 
reviewed, summarized and organized for presentation. 
2. Permission to conduct the study was secured from the 
proper authorities. 
3. The results of the eight tests described were obtained 
through the cooperation of the administrators of the 
Institute. 
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4. The results of the eight tests were then interpreted 
according to the procedures indicated in the purpose 
of the study. 
5. Questionnaires were distributed for collection of data 
for the social-economic statuses of the enrollees. 
Description of instruments.--Following is a description of the eight 
test used to gather the data for this study, and the information that was 
obtained from the: 
(a) Graduate Record Examination - is designed for use in 
evaluating college graduates' qualification for grad¬ 
uate work. The test consists of 200 multiple choice 
items taken from various areas of study ordinarily in¬ 
cluded in the undergraduate teacher education sequence; 
educational psychology, social foundations of education, 
philosophy of education, and curriculum methods. This 
test was used to evaluate the group's qualifications 
for graduate work.'*- 
(b) Minnesota Multiphasic Personality Inventory - Consists 
of 550 items which the subjects indicate as being true 
or false with respect to himself. There is also a 
doubtful category. Different areas of life experiences 
are covered by the items, e.g., somatic experiences, 
family relations, social-political attitudes, sexual 
attitudes, mood tones, and beliefs. There are nine 
scales. Reliability is not very high. The inventory 
is not intended to do more than help identify disturbed 
persons an^ does not offer material or direction for 
treatment. 
(c) The Guilford-Zimmerman Temperament Survey Test - this 
test consists of 10 scores. General activities, Re¬ 
straint, Ascendence, Sociability, Emotional Stability, 
Objectivity, Friendliness, Thoughtfulness, Personal 
Relations and Maculinity. This inventory yields separate 
scores for the 10 traits, each score is based on 30 dif¬ 
ferent items. The items are expressed in the^form of 
affirmative statements, rather than question. 
-*-0scar Buros, Fifth Mental Measurements Yearbook (New Jersey: The 
Gryphon Press, 1959), pp. 361-362. 
2Ibid., p. 412. 
3Ibid., p. 375. 
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(d) The Miller Analogies Test - This test consists of 
complex analogies items whose subject matter is 
drawn from many academic fields, this test has an 
unusually high ceiling.^ It was designed for selec¬ 
ting graduate students. 
(e) The Ohio State Psychological Test - This test yields 
four scores, same opposites, analogies, reading com¬ 
prehension, total. It is designed for college-bound 
high school seniors and college students.^ 
(f) Iowa Silent Reading Test - This test is designed to ana¬ 
lyze the individual's performance and provide informa¬ 
tion on the causes of difficulty. The areas include 
rate of reading, vocabulary, sentence comprehension, 
paragraph comprehension, and the use of a simple index. 
(g) Minnesota Teacher Attitude Inventory - This test is 
designed to assess pupil-teacher relations. This test 
was developed by administering over seven hundred items 
to 100 teachers nominated by their principals as superior. 
Cross-validation of the resulting 150 item inventory 
in different groups yielded concurrent validity coeffi¬ 
cients of .46 to .60 with a composite criterion derived 
from principal's estimate, pupils' ratings, and evaluation 
by a visiting expert. For each statement, respondents 
mark SA, A, U, D, or SD. 
(h) NDEA Comprehensive Examination in Counseling and Guidance - 
This test consists of 137 items including seven sections 
on Counseling and Guidance. Section I, History, Princi¬ 
ples, and Professional Information; Section II, Occupa¬ 
tional and Educational Information; Section III, Measure¬ 
ment; Section IV, Counseling Theory and Procedure; Section 
V, Psychological Foundations; Section VI, Related Fields. 
Survey of related literature.--The literature related to this study 
points out that there is an increasing concern over standards for counse¬ 
lor education as well as the need for clarification of counselor role, 
^Ann Anastasi, Psychological Testing (New York: The MacMillan Com¬ 
pany, 1961), p. 232. 
^Ibid., p. 226. 
^Ibid., p. 462. 
4Ibid., pp. 551-552. 
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functions, and conditions of work that led to the launching of the studies 
by the Association for Counselor Education and Supervision, and American 
School Counselor Association. Involving regional chairmen and local 
study committees, the goals of these national studies are to provide 
standards of preparation and descriptions of counselor role, functions, 
and conditions of work that will ultimately receive endorsement by the 
parent organization, the American Personnel and Guidance Association.'*' 
Writers agree upon the importance as well as the difficulty of 
assessing counselor personality characteristics and upon the fact that 
there should be definite standards and selective procedures for entrance 
into the field. What kinds of people should be encouraged to go into 
this kind of work? What should they know? What sorts of experiences 
o 
should they have? This period has witnessed an increasing debate over 
content areas in counselor preparation. One of the outstanding contro¬ 
versies centered around the desirability of requiring teacher certification 
3 4 and/or teaching experience for counselors. Hoyt and Hudson maintained 
that teaching experience was essential, and recommended a teaching 
■'"Stripling and Lister, "Selection, Preparation, and Professionali¬ 
zation of Specialists," Review of Educational Research, XXXIII (April, 
1963), pp. 172-173. 
2 
Rosalind 0. Hinson, "Certain Characteristics Manifested by the 
Enrollees in the NDEA Guidance and Counseling Institute, Atlanta Univer¬ 
sity" (unpublished Master's thesis, Department of Education, Atlanta 
University, 1961) . 
"^Kenneth Hoyt, "What the School Has A Right to Expect of Its Counse¬ 
lors," Personnel and Guidance Journal, XL (October, 1961), pp. 129-132. 
^George Hudson, "Counselors Need Teaching Experience," Counselor 
Education and Supervision (Spring, 1961), pp. 24-27. 
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apprenticeship for pre-service counselors. Cohen and Lloyd-Jones recom¬ 
mend experimentation to gather the needed evidence. Cohen outlined a 
pilot research program,'*' and Lloyd-Jones proposed the organization of ex¬ 
perimental counselor education programs for promising candidates from 
non-teaching curriculums.^ 
The Counselor in a Changing World, while written by Wrenn, was an 
outgrowth of deliberations by the Commission on Guidance in American 
Schools. Presenting recommendations for counselor preparation against 
a background of social, cultural, scientific, and educational changes, 
Wrenn also reported that none of the 32 counselor-educators participa¬ 
ting in the Commission on Guidance in American Schools' study mentioned 
teaching experience or any other particular experience when asked what 
the emphases would be upon counselor competencies and preparation 20 
3 
years later. 
Roeber, Smith and Erickson present the following outline as an at¬ 
tempt to summarize qualifications for guidance workers. 
1. Personal qualifications 
a. Scholastic Aptitude sufficient to enable prospec¬ 
tive counselor to complete successfully course 
work in graduate school. 
b. Interests similar to individuals who are interested 
in working with people. 
%ancy Cohen, "Must Teaching Be A Prerequisite for Guidance?" 
Counselor Education and Supervision, I (Winter, 1961), pp. 67-71. 
^Esther Lloyd-Jones, "Implications of the Wrenn Report for Counse¬ 
lor Education," Counselor Education and Supervision, II (Fall, 1962), 
pp. 17-25. 
•^Gilbert Wrenn, The Counselor in A Changing World (Washington, D.C.: 
American Personnel and Guidance Association, 1962), pp. 164-168. 
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c. Ability to work with people, as evidenced by 
active participation in group activities, both 
school and community. 
d. Personality factors, such as maturity in social 
relationships and in handling personal adjustment. 
Qualities considered significant are a sensitivity 
to attitudes of their, "Tact", poise, a sense of 
humor, a sense of worth, a freedom from with¬ 
drawing tendencies, the ability to profit from 
mistakes, and the ability to take criticism. 
2. Experience 
a. Counseling experience 
b. Teaching experience 
c. Non-educational experience (non-school nature). 
3. Training 
a. General Education 
(1) Bachelor's degree from an accredited institution. 
(2) Teaching certificate 
b. Related training (recommended background as under¬ 




(4) Professional education1 
In summarizing the criteria for selection of school counselor, Roeber, 
Smith, and Erickson see the counselor as a mature individual whose own 
judgment in no way interferes with his guidance functions; as an individual 
who likes to work with people but not manage them, and is very successful 
in working with individuals in a school setting; and as an individual who 
has demonstrated his competency in counseling and in other related guidance 
^"Edward Roeber, Glenn Smith, Clifford Erickson, Organization and 
Administration of Guidance Services (New York: McGraw-Hill, 1955), pp. 
55-59. 
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services. The personality factor for the Counselor looms large; but the 
training for competency in counseling and related skills is equally im- 
1 
portant. 
The problem of selection in the Counseling field is difficult be¬ 
cause people with the necessary mental ability and a strong desire to do 
counseling do not all show the personal characteristics that make for 
success and satisfaction. Tyler suggests that maybe the problem is being 
approached from the wrong direction. The assumption that there is a cer¬ 
tain combination of personal characteristics which is optimum for counsel¬ 
ing may be unsound. It seems possible now that men and women of a wide 
variety of personality types can function successfully in this situation. 
If the belief is given up that there is one standard relationship that 
should be created in every case, we can relinquish along with it that the 
counselor be any one type of person. Any personality pattern that per¬ 
mits rich and deep relationships with other human beings to develop is 
2 
satisfactory. 
There have recently been a few attempts at the development of instru¬ 
ments giving some promise of usefulness in counselor selection. These 
have centered upon the measurement of attitudes toward and interest in 
educational and psychological training. No one seems, as yet, to have 
3 
attempted to develop a Counseling Aptitude Test. The Minnesota Teacher 
Attitude Scale appears to have possibilities for measuring the ability 
■'‘Ibid., p. 57. 
^Leona Tyler, The Work of the Counselor (New York: Appleton-Century- 
Crofts, Inc., 1961), pp. 245-250. 
^George E. Hill, "The Selection of School Counselors," Personnel and 
Guidance Journal, XXXIX (January, 1961), pp. 357-358. 
13 
of a candidate to establish a warm relationship with a client.'*' 
Writers agree upon the importance as well as the difficulty of 
assessing counselor personality characteristics. Patterson studied the 
characteristics of vocational rehabilitation counselor students as measured 
2 
by the Miller Analogies Test, Kerr and Speroff's Empathy Test, the Edwards 
Personal Preference Schedule, the Minnesota Multiphasic Personality In¬ 
ventory, and the Strong Vocational Interest Blank. The personality 
characteristics of the National Defense Education Act Guidance Institute 
enrollees were studied by McDougall and Reitan (1961), who used a peer¬ 
rating technique, and by Kazienko and Neidt (1962), who differentiated 
between good and poor enrollees through self-descriptions on the Bennett 
Polydiagnostic Index. Giblette (1960) found tests of empathy, emotional 
stability, and practical judgment useful in differentiating among three 
3 
levels of rated competency of practicing school counselors. 
Maurice Woolf and John Woolf, The Student Personnel Program 
(New York: McGraw-Hill Company, 1950), p. 16. 
o 
C. H. Patterson, "Test Characteristics of Rehabilitation Counse¬ 
lor Trainees," Journal of Rehabilitation, XXVIII (September-October, 
1962), pp. 15-16. 
3 
Robert Stripling and James Lister, "Selection, Preparation, and 
Professionalization of Specialists," Review of Educational Research, 
XXXIII, No. 2 (April, 1963), p. 171. ~ “ 
CHAPTER II 
ORGANIZATION AND TREATMENT OF DATA 
Introductory statement.--Chapter II begins with a statistical analy¬ 
sis of data taken from the results of eight tests and the social-economic 
status of the enrollees. The tests were administered by the Institute 
faculty to the thirty enrollees who were attending the National Defense 
Education Act Guidance and Counseling Institute, held at Atlanta Univer¬ 
sity from September, 1962 to May, 1963. 
The tests used in this analysis are: The Graduate Record Examination 
(GRE); Minnesota Multiphasic Personality Inventory (MMPI) ; The Guilford- 
Zimmerman Temperament Survey Test; Miller Analogies Test; The Ohio State 
Psychological Test; Iowa Silent Reading Test; Minnesota Teacher Attitude 
Inventory; NDEA Comprehensive Examination in Counseling and Guidance and 
The Social-Economic Status of the NDEA Enrollees. The data derived from 
the eight tests and the questionnaire are presented in statistical tables 
and graphs. Measures of central tendency, variability, and stanine dis¬ 
tributions are reported for the data. 
GRE performances of the subjects.--The Graduate Record Examination 
Scores for Basic Reference Groupé was utilized in the comparison of the 
•^Graduate Record Examination Scores for Basic Reference Groups, 
Graduate Record Examination (Princeton, New Jersey: Educational Testing 
Service, 1963) . 
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performance by the NDEA enrollees (1962-63) and the national norms of the 
Graduate Record Examination. 
The Aptitude test norms were derived from 3,035 male and female seniors 
enrolled in 21 institutions located throughout the United States of America. 
The Verbal Ability had a mean of 492 and a standard deviation 98. The 
Quantitative Ability had a mean of 480 and a standard deviation of 94. 
The fiftieth percentile score for the Verbal Ability was approximately 
500, for Quantitative Ability, the fiftieth percentile score was approxi¬ 
mately 480. 
The Institute enrollees took both the Advanced Test and Aptitude 
Tests of the Graduate Record Examination. The frequency distribution of 
the scores obtained by the Institute enrollees on the Aptitude Test are 
presented in Table 1, along with other statistical data derived from the 
group's performance on the Aptitude Test. 
TABLE 1 
SUMMARY TABLE OF THE PERFORMANCE OF THE INSTITUTE ENROLLEES 
ON THE GRADUATE RECORD EXAMINATION APTITUDE TEST 
Score Intervals Frequencies 
Verbal Quantitative 
7 20 749 1 0 
690 - 719 0 0 
660 - 689 0 0 
630 - 659 1 0 
600 - 629 0 1 
570 - 599 0 0 
540 - 569 0 1 
510 - 539 0 1 
480 - 509 0 0 
450 - 479 2 0 
420 - 449 2 0 
390 “ 419 1 2 
16 
TABLE 1 - Continued 
Score Intervals Frequencies 
Verbal Quantitative 
360 - 389 7 3 
330 - 359 4 4 
300 - 329 6 7 
270 - 299 1 4 
240 - 269 2 7 
210 - 239 3 0 
Number 30 30 
Range 210 - 740 240 - 600 
Mean 261.60 327.40 
S.D. 112.50 79.80 
S .E .m 20.91 14.83 
Two enrollees of the NDEA Institute scored at or above 50th percen¬ 
tile on the Verbal Ability part of the GRE Aptitude test. Three members 
of the Institute scored at and above the 50th percentile of the Quantita¬ 
tive part of the GRE Aptitude test. The highest score obtained by any 
member of the Institute on the Verbal aspect of the GRE Aptitude was 740. 
This score equaled the 99th percentile of the national norms. A score of 
600 was obtained by another member of the Institute on the Quantitative 
Ability part of the test. This equaled the 89th percentile of the national 
norms. These data are revealed in Table 1. 
The data displayed in Table 2 show the statistics used in comparing 
the enrollees on the Aptitude test of the GRE with the national norms. 
Norms for the Advanced Tests included a distribution of seniors 
majoring in a variety of fields. The performance of 29 Institute enrollees 
was compared with 615 seniors in the national sample for the Advanced 
Test in Education of the GRE. One member of the Institute took the Ad¬ 
vanced Test of the GRE in Government. The statistical data for the above 
17 
TABLE 2 
COMPARISON OF THE NDEA GUIDANCE AND COUNSELING INSTITUTE ENROLLEES 
ON THE APTITUDE TEST OF THE GRADUATE RECORD EXAMINATION WITH 
STUDENTS OF THE NATIONAL NORMS 
Statistics Verbal Quantitative 
Enrollees Norms Enrollees Norms 
Number 30 3,035 30 3,035 
Mean 362 49 2 327 480 
S.D. 113 98 80 94 
S .E .m 21.00 1.78 15.12 1.70 
C.R. 627 9.98 
are presented in Table 3. The mean for the national norms was 409; the 
standard deviation was 85. The fiftieth percentile scores for the Ad¬ 
vanced Test was approximately 420. Approximately 59 per cent of the 
Institute enrollees received scores below 420. While only 27 per cent 
of the norm group received scores lower than 420. The highest score 
achieved by the enrollees was 650. This score equaled the 98th percentile 
of the national norms. One member of the NDEA Institute achieved a score 
of 300 in the field of Government, this score is equal to the 2nd percen¬ 
tile of the national norms. 
TABLE 3 
SUMMARY OF THE PERFORMANCE OF THE INSTITUTE ENROLLEES ON THE 
GRADUATE RECORD EXAMINATION (ADVANCED TEST IN EDUCATION) 
Score Intervals Frequencies 
630 - 659 1 
600 - 629 0 
570 - 599 1 
540 - 569 1 
510 - 539 1 
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TABLE 3 - Continued 
Score Intervals Frequencies 
480 - 509 3 
450 - 479 3 
420 - 449 2 
390 - 419 6 
360 - 389 2 
330 - 359 3 
300 - 329 3 
270 - 299 1 
240 - 269 2 
Number 29 
Mean 413.80 
Range 240 - 650 
S.D. 89.70 
S .E .m 16.90 
In comparing the mean performances of the Institute enrollees with 
that of the students of the national sample for the advanced test in 
Education of the GRE, a C.R. of .27 was obtained. The null hypothesis 
can be accepted at the .05 per cent level of confidence. It can be con¬ 
cluded that the difference is not regarded as statistically significant. 
TABLE 4 
COMPARISON OF THE NDEA GUIDANCE AND COUNSELING INSTITUTE 
ENROLLEES ON THE ADVANCE TEST OF THE GRADUATE RECORD 
EXAMINATION WITH STUDENTS OF THE NATIONAL NORMS 
Statistics Enrollees National Norms 
Number 29 615 
Mean 413.80 409.00 







Minnesota Multiphasic Personality Inventory.--The results of the 
Minnesota Multiphasic Personality Inventory are presented in Table 5. 
TABLE 5 
T-SCORES OBTAINED BY THE INSTITUTE ENROLLEES ON THE 
MINNESOTA MULTIPHASIC PERSONALITY INVENTORY 
Sub¬ 
jects ? L F K Hs D HY Pd Mf Pa Pt Sc Ma Si 
1 50 46 44 62 54 56 56 62 61 35 46 46 45 43 
2 50 53 44 70* 52 46 52 55 53 50 48 58 55 38 
3 50 50 50 68 52 41 58 53 65 56 54 53 63 38 
4 50 56 44 61 46 47 50 57 61 44 50 51 68 44 
5 50 50 44 48 56 51 54 48 57 62 50 47 53 46 
6 50 46 48 44 46 46 45 55 49 47 43 51 63 45 
7 50 53 44 61 47 65 58 53 67 59 52 48 50 44 
8 50 63 46 68 54 53 56 60 47 53 58 65 60 40 
9 50 53 50 57 48 36 54 50 51 56 46 44 63 48 
10 50 50 48 57 46 55 42 57 47 65 53 52 60 47 
11 50 43 46 66 56 65 63 79* 37 56 65 67 55 49 
12 50 46 55 47 41 75* 55 60 65 59 54 55 65 64 
13 50 46 50 57 50 49 49 43 39 47 43 44 38 62 
14 50 46 46 62 48 46 50 60 51 65 43 51 60 44 
15 50 40 48 61 49 48 58 55 71* 56 58 63 68 30 
16 50 43 48 53 52 53 53 60 45 59 48 51 58 56 
17 50 46 50 59 62 59 63 55 28 59 58 54 73* 49 
18 50 40 48 53 42 36 54 60 41 41 40 57 63 53 
19 50 46 55 68 54 51 51 62 76* 73* 59 57 53 42 
20 50 56 50 53 52 56 60 53 69 53 60 40 53 46 
21 50 50 46 59 44 42 49 57 30 50 50 46 55 42 
22 50 50 50 66 57 48 49 55 65 47 58 61 65 44 
23 50 60 46 61 50 53 61 60 49 56 40 46 60 45 
24 50 66 62 49 56 57 66 50 43 54 50 54 65 47 
25 50 60 46 62 54 51 59 60 39 65 58 55 50 55 
26 50 43 48 55 49 65 60 53 55 50 54 50 38 48 
27 50 60 46 72* 48 49 56 60 51 53 56 57 45 60 
28 50 46 46 61 46 51 52 67 45 44 51 54 65 46 
29 50 43 48 57 44 46 58 60 53 62 56 50 70* 37 
30 50 50 46 66 52 51 58 55 63 47 48 53 58 38 
^Indicates high scores obtained by the Institute enrollees on the 
MMPI. 
Personality characteristics were assessed on the basis of scores on 
nine clinical scales originally developed for use with the Inventory. 
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These scales are Hypochrondrisasis (Hs), Depression (D) , Hysteria (Hy) , 
Psychopathic personality (Pd), Masculinity-Feminity (MF), Paranoia (P), 
Psychasthenia (Pt), Schizophrenia (Sc), and Hypomania (Ma). Four of the 
scales check the validity of responses, they are ?, L, F, and the K scales. 
An additional scale is the Social I.E. Scale (Si) which aims to measure , 
the tendency to withdraw from social contact with others. 
The raw scores on the Minnesota Multiphasic Personality Inventory 
are converted to T-scale scores, which has a mean of 50 and a standard 
deviation of 10. A T-score greater than 70 on any scale suggests ab¬ 
normality with respect to the type of behavior being measured. 
On the Depression scale, one Institute enrollee acquired a score 
higher than the critical cut-off point. Two institute enrollees obtained 
a score higher than 70 on the Psychopathic Deviate Scale (Pd). On the 
Masculinity-Feminity scale, one male scored at 69 and two other males 
scored very high. There was only one score on the Hypomania Scale (Ma) 
that reached the critical cut-off point. The scores on the following 
scales were below 70j The Hypochondriasis Scale, The Hysteria Scale, The 
Paranoia, The Psychasthonia Scale and The Schizophrenia Scale. The en¬ 
rollees did not make any scores above 70 on the Social I.E. Scale. This 
is the scale which measures the tendency to withdraw from social contact 
with others. 
Guilford-Zimmerman Temperament Survey.--The frequency distribution 
of raw scores obtained by the Institute enrollees on the Guilford-Zimmer- 
man Temperament Survey are shown in Table 6. 
The Guilford-Zimmerman Temperament Survey has been constructed in 
such a way that its 300 items can be sub-divided into 30 items for each 
of the 10 traits included in the survey. A high score on the G - General 
TABLE 6 
SUMMARY OF THE FREQUENCY DISTRIBUTION OF THE NDEA ENROLLEES 
ON THE GUILFORD-ZIMMERMAN TEMPERAMENT SURVEY 
Class Interval G R A S E 0 F T P M 
29 - 30 3 1 1 
27 - 28 1 - - 4 2 3 1 0 3 2 
25 - 26 - 3 3 7 8 3 2 3 1 0 
23 - 24 2 9 3 3 4 6 5 6 4 2 
21 - 22 3 7 2 2 6 3 2 7 3 3 
19 - 20 3 6 3 4 5 8 7 5 5 6 
17 - 18 5 1 5 - 3 4 2 5 3 1 
15 - 16 5 2 5 3 1 1 5 2 2 4 
13 - 14 7 2 4 1 - 1 4 - 1 2 
11 - 12 3 - 1 - - - 1 1 6 3 
9 - 10 - - 2 - - 1 1 1 - 4 
7 - 8 1 - 2 3 - - - - 1 2 
5 - 6 - - - - - - - - - 1 
Mean 16.62 21.02 17.10 21.70 22.64 20.96 18.88 20.18 18.90 16.1 
S.D. 4.28 2.60 5.92 6.40 3.18 4.12 4.46 4.74 5.60 5.5 
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Activity indicates strong drive, energy and activity. One enrollee ob¬ 
tained a very low score on the G trait. A low score on the R - Restraint 
trait shows a happy-go-lucky, carefree individual who is not suited to 
positions of responsibility. All enrollees scored above the critical cut¬ 
off-point on the R trait. On the A - Acendance trait all enrollees scored 
above the cut-off-point of 6, while three scored at or above the ceiling 
score. Since the three enrollees1 (F) scores were high, there was no need 
for concern. On the S - Sociability aspect of the Guilford-Zimmerman 
Temperament Survey, a high score indicates a person who is at ease with 
others and readily establishes intimate rapport. While a low score seems 
to indicate a withdrawn, reserved person who is hard to get to know. Three 
NDEA enrollees scored low on this part of the Survey. A high score on the 
E - Emotional Stability trait indicates optimism and cheerfulness. On the 
other hand, a very high score coupled with a low G score, may indicate a 
sluggish, lazy individual. One enrollee obtained a relatively high score 
on the E scale, but obtained a high score on the G scale as well. All 
enrollees scored high on the 0 - Objective trait. A high score means less 
egoism. A high score on the F - Friendliness may mean a healthy, realis¬ 
tic handling of frustrations. It may also mean an urge to please others. 
A low score means hostility in one form or another. At best, it means a 
fighting attitude. If kept under good control in many situations this 
can be a favorable quality. One enrollee obtained a low score on both the 
F trait and the P - Personal Relations trait. A high score on the P scale 
represents the core of "getting along with others". M - Masculinity; a 
high score in this trait means that the person behaves in ways character¬ 
istic of men. Women scoring high on the M trait indicates a tendency to 
have had masculinizing experiences through long association with the 
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opposite sex. The average male enrollee scored high on this trait while 
the average female enrollee scored low. Table 7 shows the statistics em¬ 
ployed in comparing the mean performance of the Institute enrollees on 
the Guilford-Zimmerman Temperament Survey with national norms. 
TABLE 7 
COMPARISON OF THE NDEA GUIDANCE AND COUNSELING INSTITUTE 
ENROLLEES ON THE GUILFORD-ZIMMERMAN TEMPERAMENT SUR¬ 
VEY WITH THE STUDENTS OF THE NATIONAL NORMS 
Traits Norms NDEA Enrollees C.R. 
Mean SD Mean SD 
G 17.0 5 .46 16.62 4.28 .39 
R 16.4 4.89 21.02 2.60 7.57 
A 15.0 5.82 17.10 5.12 1.90 
S 18.8 6 .56 21.70 6.40 2.05 
E 16.3 6.02 22.64 3.18 8.23 
0 17.4 5.18 20.96 4.12 3.84 
F 14.6 5.06 18.88 4.46 4.32 
T 18.2 4.90 20.18 4.74 1.85 
P 17.1 5.00 18.90 5.60 1.50 
M 16.1 6.05 16.1 5.52 0.00 
Number 912 30 
On the following traits the null hypothesis was accepted at the .05 
per cent level of confidence, the General Activity, the Acendance, the 
Thoughtfulness and the Personal Relations. The null hypothesis was also 
accepted for the Sociability trait at the .01 per cent level of confidence. 
The relevant conclusion is, there are no differences between the means of 
the NDEA enrollees and that of the national norms. With a Z score as 
large as the Restraint, the Emotional Stability, the Objective and Friend¬ 
liness traits possessed, the null hypothesis was rejected at the .01 per 
cent level of confidence. There are differences between the means of 
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the NDEA enrollees and those of the national norms. For the Masculinity 
trait a Z score of 0.00 was obtained, therefore; the null hypothesis was 
accepted. 
Miller Analogies Test.--The performance of the Institute enrollees 
on the Miller Analogies Test is shown in Table 8. 
TABLE 8 
SUMMARY TABLE OF THE PERFORMANCE OF THE NDEA GUIDANCE AND 
COUNSELING INSTITUTE ENROLLEES ON THE MILLER 
ANALOGIES TEST 
Step Intervals Frequencies 
74 - 78 1 
69 - 73 1 
64 - 68 0 
59 - 63 0 
49 - 53 0 
44 - 48 0 
39 - 43 0 
34 - 38 0 
29 - 33 2 
24 - 28 4 
19 - 23 6 
14 - 18 5 






Norms used were first-year graduate students in Education enrolled 
in Master's Degree granting Institutions. The number of students used 
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in the norms were 1,315. The mean was 35.00, the Standard deviation was 
16.15 and standard error of the mean was 11.22. Certain raw scores on 
the Miller Analogies Test scores are presented as equivalent to three per¬ 
centile points. The 25th percentile equals a raw score of 27. The 50th 
percentile equals a raw score of 35 and the 75th percentile equals a raw 
score of 47. Sixty-three per cent of the group obtained a Miller Analogies 
score of 27 or less. Twenty-seven per cent made a score at or below 35 
and 10 per cent scored at or above 47. The highest score obtained on the 
Miller Analogies Test was 75 which placed this student above the 95th 
percentile. 
In comparing the national norms with the NDEA Institute enrollees, a 
CR of 2.89 was obtained. It was then concluded that there were statisti¬ 
cally significant differences at the five per cent level of confidence 
between the mean scores obtained by the NDEA enrollees and that of the 
national norms. 
TABLE 9 
COMPARISON OF THE NDEA GUIDANCE AND COUNSELING INSTITUTE 
ENROLLEES ON THE MILLER ANALOGIES TEST WITH STU¬ 
DENTS OF THE NATIONAL NORMS 
Statistics Enrollees National Norms 
Number 30 1,315 
Mean 26.00 35.00 
SD. 14.70 16.15 
SEm 3.00 11.22 
Z 2.89 
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Ohio State University Psychological Test.--The norms for Ohio State 
University Psychological Test, Form 26 included the Ohio College Associa¬ 
tion (State Wide) College Norms (Freshmen) N = 3799, Native born whites 
and Negroes. Raw scores were converted into centile-rank-equivalents. 
Table 10 presents the statistical data derived from the total scores 
obtained from the performance of the Institute enrollees on the Ohio State 
University Psychological Test. 
TABLE 10 
FREQUENCY DISTRIBUTION OF THE TOTAL SCORES OBTAINED BY THE 
INSTITUTE ENROLLEES ON THE OHIO STATE UNIVERSITY 
PSYCHOLOGICAL TEST 
Step Interval Frequency 
130 139 1 
120 - 129 1 
110 - 119 3 
100 - 109 0 
90 - 99 4 
80 - 89 3 
70 - 79 5 
60 - 69 5 
50 - 59 3 
40 - 49 4 




Range 34 - 1 
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There were three parts of the test and a total score. On the first 
part, which dealt with the identification of the same opposites, the en- 
rollees scores ranged from 6 to 25. The mean was 15.70 and standard devia 
tion was 5.28. The highest score obtained by the Institute enrollees was 
at the 91st percentile of the national norms. On part II of the test, 
which dealt with analogies, the scores ranged from 8-55. The mean was 
30.35, standard deviation was 13.20 and the highest score obtained by any 
member of the NDEA Institute was at the 99th percentile. Part III of the 
test, which was reading, the scores ranged from 13-55. The mean was 31.51 
standard deviation was 8.46 and the highest score was at the 99th percen¬ 
tile . 
The NDEA Institute enrollees mean was 77.00 on the total test. Com¬ 
paring the enrollees with Freshmen in the Ohio College norms, it can be 
said that the NDEA group surpassed 57 per cent of the 3,799 Freshmen. 
Iowa Silent Reading Test Results.--Table 11 shows data obtained from 
the performance of the Institute enrollees on the Iowa Silent Reading 
Test which was administered to them on September 26, 1962. 
TABLE 11 
FREQUENCY DISTRIBUTION OF THE SCORES OBTAINED BY THE INSTITUTE 
ENROLLEES ON THE IOWA SILENT READING TEST 
Step Interval Frequency 
202 - 206 1 
197 - 201 1 
192 - 196 1 
187 - 191 3 
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TABLE 11 - Continued 
Step Interval Frequency 
182 - 186 4 
177 - 181 5 
172 - 176 1 
167 - 171 2 
162 - 166 4 
157 - 161 4 
147 - 151 0 
142 - 146 2 




Range 137 - 203 
S.E.m 2.99 
The range of scores were 137-203. The mean obtained by the enrollees 
was 162.10. Fifty per cent of the NDEA Institute enrollees scored at or 
above the critical score of 171. A stanine distribution was employed to 
establish a local norm for the Institute group in Table 12. Score 137 
is in stanine one. Scores ranging from 142-147 fell in stanine two while 
scores between 150-161 are in stanine three. Stanine four includes scores 
from 170-181. Stanine six contain scores ranging from 182-184, while 
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TABLE 12 
A STANINE DISTRIBUTION OF THE SCORES OBTAINED BY THE INSTITUTE 





















stanine seven include scores 187-189. Scores ranging from 195-201 are 
in stanine eight. A score of 203 is located in stanine nine. A graphical 
presentation of the group's performance on the Iowa Silent Reading Test 
Results is shown in Figure 1. 
Figure 1.--Group's Performance on the Iowa Silent Reading Test. 
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Minnesota Teacher Attitude Inventory.--The data derived from the 
statistical analysis of the group's performance on the Minnesota Teacher 
Attitude Inventory are presented in Table 13. 
TABLE 13 
SUMMARY OF THE PERFORMANCE OF THE NDEA GUIDANCE AND COUNSELING 
INSTITUTE ENROLLEES ON THE MINNESOTA TEACHER ATTITUDE 
INVENTORY 
Step Intervals Frequencies 
80 - 84 1 
75 - 79 0 
70 - 74 2 
65 - 69 1 
60 - 64 2 
55 - 59 1 
50 - 54 0 
45 - 49 1 
40 - 44 5 
35 - 39 2 
30 - 34 1 
25 - 29 1 
20 - 24 2 
15 - 19 5 
10 - 14 2 
5 - 9 3 





The Minnesota Teacher Attitude Inventory was designed to predict the 
type of teacher-pupil relations one will maintain in the classroom. There 
are two extreme poles on the scale. The high end of the scale indicates 
a harmonious relationship with pupils, characterized by mutual affection 
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and sympathetic understanding. At the other extreme of the scale is the 
teacher who attempts to dominate the classroom. As a result, both teacher 
and pupils dislike school work. There is a feeling of mutual distrust 
and hostility. The possible range of scores on the Minnesota Teacher 
Attitude Inventory is from a plus 150 to a minus 150. The NDEA Institute 
enrollees scores ranged from a plus 83 to a minus 5. Table 14 shows the 
standard deviation, mean, standard error of the mean and Z score for both 
the NDEA enrollees and the national norm teachers of the Minnesota Teacher 
Attitude Inventory. 
TABLE 14 
COMPARISON OF THE NDEA GUIDANCE AND COUNSELING INSTITUTE EN¬ 
ROLLEES ON THE MINNESOTA TEACHER ATTITUDE INVENTORY 
WITH TEACHERS OF THE NATIONAL NORMS 
Statistics NDEA Enrollees National Norms 
Number 30 218 
Mean 34.65 40.80 
S.D. 21.20 39.50 
S .E .m 3.97 2.68 
Z 1.28 
With an obtained Z score of 1.28, the difference is not significant 
at the .05 per cent level of confident. Therefore, the null hypothesis 
is accepted. 
NDEA Comprehensive Examination.--The Institute enrollees took both 
the Pre-Test and the Post-Test of the NDEA Comprehensive Examination. 
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The Comprehensive Examination is divided into six sections with a total 
score for the Examination. Section I deals with History, Principles, 
and Professional Information. Section II includes Occupational and 
Educational Information, while section III involves Measurement. Section 
IV concerns Counseling Theory and Procedure. Section V is in the area 
of Psychological Foundations and section VI involves Related Fields. 
There were a total of 137 items on the NDEA Comprehensive Examination. 
Table 15 presents the statistical data derived from the group's per¬ 
formance on the Pre and Post Tests of the NDEA Counseling and Guidance 
Comprehensive Examination. 
TABLE 15 
SUMMARY PERFORMANCE OF THE NDEA GUIDANCE AND COUNSELING 




I II III IV V VI 
Mean 9.90 9.66 12.1 6.80 9.00 9.03 
S.D. 2.62 2.98 3.78 2.46 3.10 3.46 
S-E‘m .48 .55 .70 .46 .58 .64 
Post-Test 
Sections 
I II III IV V VI 
Mean 14.7 17.90 20.33 12.50 16.76 16.10 
S.D. 4.41 5.37 6.10 3.75 5.02 4.83 
S .E .m .85 .99 1.13 .69 .93 .89 
33 
On the Total aspect of the NDEA Comprehensive Examination, the Pre 
and Post Tests means were compared to see if the means differed signi¬ 
ficantly. After employing Fisher's t, it was concluded that the differ¬ 
ence is statistically significant. Therefore the null hypothesis is re¬ 
jected. That is to say, there is a significant difference between the 
two means. This information is presented in Table 16. 
TABLE 16 
FREQUENCIES DISTRIBUTION OF THE NDEA INSTITUTE ENROLLEES 





120 - 124 2 
115 - 119 3 
110 - 114 2 
105 - 109 5 
100 - 104 3 
95 - 99 3 
90 - 94 4 
85 - 89 1 3 
80 - 84 2 1 
75 - 79 1 2 
70 - 74 1 0 
65 - 69 3 2 
60 _ 64 4 
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55 - 59 4 
50 - 54 3 
45 - 49 3 
40 - 44 7 
35 - 39 0 
30 - 34 1 
Number 30 30 
Mean 56.50 98.26 
S.D. 13.85 29.48 
S.E. , m 




In Figure 2.--A frequency polygon of the scores obtained on the 
Pre and Post Tests of the NDEA Comprehensive Examination is displayed. 
Figure 2.--Total Scores on the NDEA Comprehensive 
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Social-economic status of the enrollees.--Questionnaires were sent 
to 28 NDEA enrollees in order to assess their social-economic status. 
Twenty responses were received. Table 17 shows the frequency distribution 
of the enrollees' ages as derived from the questionnaire returns. 
TABLE 17 
FREQUENCY DISTRIBUTION OF THE NDEA INSTITUTE ENROLLEES' 
AGES 
Step Intervals Frequencies 
48 49 1 
46 - 47 0 
44 - 45 1 
42 - 43 0 
40 - 41 3 
38 - 39 3 
36 - 37 0 
34 - 35 3 
32 - 33 3 
30 - 31 3 
28 - 29 2 





The ages ranged from 26 - 29 years. The birth places of the In¬ 
stitute enrollees were in the following states; two enrollees were born 
in South Carolina, six in Alabama, three in Georgia, one in Louisiana, 
one in Illinois, one in Florida, one in Texas, two in Michigan, one in 
West Virginia, one in Tennessee and one in Mississippi. 
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TABLE 18 
OCCUPATIONS OF NDEA ENROLLEES1 PARENTS 





















Key : FT - Full time Counselor 
PT - Part time Counselor 
T - Teacher 
S.D i.E - Supervisor, Director and Research 
Sixty per cent of the enrollees are engaged in full time counseling 
positions, while 10 per cent are part-time counselors. Fifteen per cent 
are employed as full time high school teachers and 15 per cent are in 
positions such as directors, research workers and supervisors of some 
phases of counseling and guidance. 
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TABLE 19 
EDUCATION OF THE ENROLLEES' PARENTS 
Subj ects Highest Level of Education 
Attained by the Mother's 
Highest Level of 







College Elem. H.S. 
4 yrs 5 yrs. 
Trade College College 
1 X X 
2 X X 
3 X X X 
4 X 
5 X X 
6 X X 
7 X X 
8 X X 
9 X X 
10 X X 
11 X X 
12 X X 
13 X X 
14 X X 
15 X X 
16 X X 
17 X X 
18 X X 
19 X X 
20 X X 
The table indicates that 45 per cent of the enrollees' mothers 
possessed an Elementary Education, forty per cent had a high school edu¬ 
cation and 15 per cent had a four year college education. Thirty per 
cent of the enrollees' father had elementary education, 50 per cent had 
a four year high school, 10 per cent had a trade, 5 per cent had a four 
year college education and 5 per cent had master's degrees. 
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TABLE 20 












1 X 1 2 
2 X - 2 
3 X 2 4 
4 X - 2 
5 X - 1 
6 X 3 3 
7 X 3 1 
8 X 1 1 
9 X 1 1 
10 X - 1 
11 X 4 - 
12 X - 2 
13 X 2 1 
14 X 1 - 
15 X 2 4 
16 X 2 3 
17 X - 1 
18 X 2 4 
19 X 3 6 
20 X 3 3 
Total 5 3 4 2 2 2 2 M - 1.45 M - 2.10 
The range of children was from 1-6, with a mean of 2.35. Five 
enrollees had no children, three had one, four had two, two had three, 
two had four, two had five and two had six. 1.45 was the mean for the 
enrollees sisters and 2.10 was the mean for the brothers 
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TABLE 21 
MARITAL STATUS OF THE 1962-63 NDEA INSTITUTE ENROLLEES 























Ninety per cent of the enrollees were married, while only 10 per 
cent were divorced. Since the completion of the Institute three marriages 
have occurred. There was no indication if the divorces took place before 
or after the completion of the Institute. 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Problem and Methodology.--The problem involved in this study was 
to ascertain certain dimensions of the psychological functioning of 
the enrollees who attended the 1962-63 academic year NDEA Guidance and 
Counseling Training Institute, and to assess the social-economic status 
of the enrollees. 
The major purpose of the study was to secure as much information 
as possible concerning the members of the Institute through analyses 
of their test results and the questionnaire that was sent to the NDEA 
enrollees. Answers to the following questions were sought: 
1. What was the nature of the subjects' performances on 
the Verbal, the Quantitative and The Advance Test in 
Education of the Graduate Record Examinations? 
2. What personality traits stood out as dominant for the 
group as measured by the Minnesota Multiphasic 
Personality Inventory? 
3. What were the enrollees' scores on the Guilford- 
Zimraerman Temperament Survey Test? 
4. What were the characteristics of the subjects 
performances on the Miller Analogies Test and the 
Ohio State University Psychological Test? 
5. On what reading level were the members of the group 
as measured by the Iowa Silent Reading Test? 
6. Did the subjects have characteristics of desirable 
teacher-pupil relationship as measured by the 
Minnesota Teacher Attitude Inventory? 
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7. Were there any statistically significant differences 
between the mean performances of the Pre-NDEA Compre¬ 
hensive Examination Test and the Post-NDEA Test? 
8. What were the Social-Economic Statuses of the NDEA 
enrollees according to the questionnaire sent to each 
of the enrollees? 
Summary of the Findings.--The statistical findings are summarized 
below: 
(1) On the Graduate Record Examination Aptitude Test the 
Institute enrollees obtained a Mean of 361.60 on The 
Verbal Ability and a Mean of 327.40 on the Quantita¬ 
tive Ability. The scores on the Verbal Ability 
ranged from 210 to 740 and on the Quantitative Ability 
scores ranged from 240 to 600. Two enrollees of the 
Institute scored at or above the 50th percentile on 
the Verbal Ability part of the Graduate Record 
Examination. Three enrollees of the Institute scored 
at or above the 50th percentile on the Quantitative 
Ability part of the GRE. When the Mean performances 
of the Institute enrollees on the Aptitude Test of the 
GRE were compared with the students of the national 
norms, it was found that there were statistically 
significant differences between Mean performances. 
The mean obtained by the Institute enrollees on the 
Advanced Test in Education of the Graduate Record was 
413.80. The Mean performances of the Institute 
enrollees on the Advanced Test of the GRE were compared 
with the national norms. The Mean differences were not 
regarded as statistically significant. The Null 
Hypothesis was accepted at the .05 percent level of 
confidence. 
(2) The results of the group's performance on the Minnesota 
Multiphasic Personality Inventory revealed that the Lie 
score, Validity and K scores were valid. The group as 
a whole, did not deviate from the normal on any of the 
9 scales. There were some high scores made on the 
Depression Scale, Psychopathic Deviate Scale, Masculinity- 
Feminity scale and Hypomanis scale. There was no conclu¬ 
sive evidence as to the dominant personality traits within 
the Institute enrollees. 
(3) On the Guilford-Zimmerman Temperament Survey the group 
did not obtain any extreme positive scores nor did they 
obtain any extreme negative ones. The highest Mean 
obtained by the group was in Emotional Stability (22.64). 
The group received its lowest Mean on Masculinity (16.1). 
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(a) No statistically significant differences were found 
to exist between the Mean performance of the NDEA 
enrollees and the national norms on traits General 
Activity, Ascendance, Sociability, Thoughtfulness, 
Personal Relations and Masculinity. 
(b) In comparing the mean for the norm group with the 
mean of the enrollees on traits Restraint, Emotional 
Stability, Objectivity and Friendliness. The null 
hypothesis was rejected. 
(4) The finding on the Miller Analogies Test reveal that the 
mean for the NDEA enrollees (25.50) fell below the 25th 
percentile of the national norms. 
(a) In comparing means of the national norms with the 
NDEA Institute enrollees, a Z score of 2.89 was 
obtained. It was then concluded that there were 
significant differences at the five percent level 
of confidence. 
(5) The finding on the Ohio State University Psychological 
Test reveal that the NDEA enrollees possesses average 
ability. The enrollees surpassed 57 percent of the norm 
group and with normal effort, they may make C grades in 
their academic subjects. 
(a) It was found that the Institute enrollees fell below 
the 50th percentile on Part I of the Ohio State 
University Psychological Test. The highest score 
obtained by the Institute enrollees was at the 91st 
percentile. 
(b) On Part II of the test, the group's mean was 30.35 
which equal the 64th percentile of the national norms. 
(c) The scores on Part III ranged from 13-55. The mean 
for the enrollees was 31.51. This score equal the 
66th percentile of the national norms. 
(6) On the Iowa Silent Reading Test Results the scores ranged 
from 137-203. The mean score obtained by the enrollees 
of 162.65 equaled the 40th percentile of the norms for 
12th graders. Fifty-four percent of the enrollees scored 
above the median score of 171. 
(7) The results of the group's performance on the Minnesota 
Teacher Attitude Inventory revealed that the NDEA 
enrollees' attitudes were no different than those of the 
norm group. The enrollees had a mean of 34.65 and the norm 
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group had a mean of 40.80. The scores for the enrollees 
ranged from a plus 83 to a minus 5. 
(8) On the total parts of the Pre-and-Post Tests of the NDEA 
Comprehensive Examination the enrollees' Pre-Test mean 
was 56.5 and the Post-Test mean was 98.26. The Pre and 
Post Test scores resulted in a Fisher "t" of 2.85. A 
"t" of 2.04 is necessary for significance at the .05 
percent level of confidence; therefore, the null 
hypothesis is rejected. 
(9) On the Social-Economic Status of the NDEA Institute 
enrollees, the mean age of the group was 36.20. 
(a) The enrollees' birth places included the states of 
South Carolina, Alabama, Georgia, Louisiana, 
Illinois, Florida, Texas, Michigan, West Virginia, 
Tennessee and Mississippi. 
(b) Sixty percent of the enrollees were engaged in full 
time counseling positions, 10 percent were part-time 
counselors, 15 percent were employed as full time 
high school teachers and 15 percent are in positions 
such as directors, research workers and supervisors 
of some phases of Counseling and Guidance. 
(c) The highest level of education attained by the 
mothers of the enrollees was elementary. Forty 
percent had a high school education and 15 percent 
had a four year college education. 
(d) The highest level of education attained by the 
enrollees' fathers was a high school education. 
Thirty percent of the fathers had elementary education 
while 10 percent had one to two years of education 
above the high school level. Five percent had a four 
year college education and 5 percent had Master's 
Degrees. 
(e) The enrollees' children ranged from 0-6 per family 
with a mean of 2.35. Five of the enrollees had no 
children, three had one, four had two, two had three, 
two had four, two had five and two had six. 
(f) The mean number of sisters for the enrollees was 1.45 
and 2.10 was the mean for the enrollees' brothers. 
(g) Ninety percent of the enrollees are married, while 
only 10 percent are divorced. Since the completion of 
the Institute, three marriages have occurred. There 
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was no indication if the divorces took place before 
or after the completion of the Institute. 
Conclusions.--On the basis of the purposes of this study and the 
findings derived from the statistical analysis of the data, the follow¬ 
ing conclusions are justified. 
1. On the Verbal and Quantitative sections of the GRE the 
Institute enrollees obtained scores which are signifi¬ 
cantly lower than those obtained by the individuals upon 
whom the test was standardized. When the Advanced Test 
in Education is considered, the Institute enrollees were 
found to compare favorably with the norm group. It can 
be concluded, therefore, that in so far as the advance 
test is concerned, both the Institute enrollees and the 
norm group belong to the same parent population. 
However, the Aptitude Tests of the GRE differentiate the 
Institute enrollees in a statistically significant manner 
from the individuals from whom the test norms were 
derived. 
2. On the Minnesota Multiphasic Personality Inventory that 
was administered to the NDEA enrollees, there were no 
signs of abnormality with respect to the Hypochondriasis 
Scale, the Hysteria Scale, the Psychasthenia Scale, the 
Schizophrenia Scale, the Psychopathic Deviate Scale, the 
Interest Scale, the Paranoia Scale and the Hypomania 
Scale, T scores higher than the critical cut-off point 
(70) were obtained. On the MMPI the enrollees gave 
indications that they may be characterized by such 
behaviors as lack of self-confidence, tendency to worry, 
introversion, inability to profit from experience, dis¬ 
regard for social mores, repressed sexual inversion, 
paranoid suspiciousness and hypomania characteristics to 
degrees greater than the generality of the population. 
3. The enrollees possessed similar degrees of personality 
traits as did the norm group on General Activity, 
Ascendance, Sociability, Thoughtfulness, Personal 
Relations, Masculinity on the Guilford-Zimmerman Tempera¬ 
ment Survey. On Restraint, Emotional Stability, 
Objectivity and Friendliness the enrollees differed 
significantly from the national norms in the negative 
direction. 
4. On the Miller Analogies Test the NDEA enrollees' mean 
score did not reach the 50th percentile. Therefore, it 
can be concluded that the norm group is statistically 
significantly different from the enrollees. 
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5. On Part I of the Ohio State University Psychological Test 
the Institute enrollees scores fell below the 50th 
percentile of the norm group. The mean for Parts II and 
III were above the 50th percentile of the norm group. On 
the total Ohio State University Psychological Test the 
Institute enrollees obtained scores which indicated that 
there were no significant difference between the mean 
performances of the enrollees and those individuals upon 
whom the test was standardized. 
6. On the Iowa Silent Reading Test, fifty percent of the 
enrollees were reading on the 13^ level when they began 
the Institute. 
7. According to the Minnesota Teacher Attitude Inventory, 
the Institute enrollees possessed certain characteristics 
which are necessary for a desirable teacher-pupil 
relationship. 
8. When the mean performances on the Pre-Test of the NDEA 
Comprehensive Examination were compared with the Post-Test 
it was concluded that there were statistically significant 
differences between the two means and the differences that 
exist were not caused by chance variation. 
9. The Social-Economic Statuses of the enrollees were not a 
significant factor in determining their academic 
achievements. 
Implications.—The analyses and interpretation of the data of this 
study warrant the following implications: 
1. On the verbal and quantitative aspects of the GRE the 
Institute enrollees obtained scores that revealed 
inadequacy in measured scholastic aptitude readiness. 
2. The enrollees manifested some abnormalities on the 
Minnesota Multiphasic Personality Inventory and 
Guilford-Zimmerman Temperament Survey but to the 
extent of needing psychiatric attention. 
3. The Institute enrollees obtained scores on the Miller 
Analogies Test that disclosed a lack of readiness for 
mastering graduate work. 
4. Half of the enrollees were in need of the services of 
a reading clinic when they arrived at Atlanta University. 
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Recommendations.—On the basis of the information gathered from 
this study the following recommendations are offered: 
1. That the Graduate School consider the initiation of 
an enrichment program aimed at the improvement of 
verbal and quantitative skills among enrollees in the 
Guidance and Counseling Institute. 
2. That Personality traits should be considered as of 
primary importance in the selection and education of 
counselor education students. 
3. That further research should be employed in the areas 




Anastasi, Anne. Psychological Testing. 2nd ed. New York: 
MacMillan Company, 1961. 
Roeber, Edward, Smith, G. and Erickson, Clifford. The Organization 
and Administration of Guidance Services. New York: Prentice 
Hall, Inc., 1941. 
Tyler, Leona E. The Work of the Counselor. New York: Appleton- 
Century-Crofts Company, 1961. 
Woolf, M. D. and Woolf, J. A. The Student Personnel Program. 
New York: McGraw-Hill Company, 1953. 
Wrenn, Gilbert. The Counselor in A Changing World. Washington, D. C.: 
American Personnel and Guidance Association, 1962. 
.Ar-Lidas 
Cohen, Nancy. "Implications of the Wrenn Report for Counselor 
Education," Counselor Education and Supervision, II (Fall, 
1962), pp. 67-71. 
Hill, George. "The Counselor Educator's Relationships With Counselor 
School Administrator, and Teachers." Counselor Education and 
Supervision (Spring, 1961), pp. 16-23. 
 . "The Selection of School Counselors," Personnel and 
Guidance Journal, XXXIX (January, 1961), p. 357. 
Hoyt, Kenneth. "What the School Has a Right to Expect of Its 
Counselors," Personnel and Guidance Journal, XL (October, 1961). 
Hudson, George. "Counselors Need Teaching Experience," Counselor 
Education and Supervision (Spring, 1961)* pp. 24-27. 
Lloyd-Jones, Esther. "Implications of the Wrenn Report for Counselor 
Education," Counselor Education and Supervision, II (Fall, 1962). 
47 
48 
Patterson, C. H. "Test Characteristics of Rehabilitation Counselor 
Trainees," Journal of Rehabilitation, XXVIII (September- 
October, 1962), pp. 15-16. 
Santavicca, Gene. "Supervised Experience and Selection of Counselor 
Trainees," Personnel and Guidance Journal, XXXVIII (November, 
1959), pp. 195-197. 
Stripling, Robert and Lister, James. "Selection of Specialists," 
Review of Educational Research, XXXIII, No. 2 (April, 1963), 
pp. 172-173. 
Reports 
National Vocation Guidance Association. Counselor Preparation. 
Washington, D. C.: N.V.G.A., 1949. 
Yearbooks 
Buros, 0. K. Mental Measurements Yearbook. 5th Edition. New Jersey: 
The Gryphon Press, 1959. 
Pamphlets 
Graduate Record Examination Scores for Basic Reference Groups, 
Graduate Record Examinations. Princeton, New Jersey, Educational 
Testing Service, 1963. 
Unpublished Material 
Hinson, Rosalind. "Certain Characteristics Manifested by the Enrollees 
in the NDEA Guidance and Counseling Institute, Atlanta University." 





1962 - 1963 
NDEA 
INSTITUTE 
Please answer the following questions: 
1. Your name?  
2. Date of your birth?  
3. Place of your birth?  
4. Are you married?  if so, how many children do you have? 
• 
5. How many sister(s) do you have? brother(s)  
6. Your present occupation?  
7. What is your mother's name?  
8. Mother's place of birth?  
9. The education of your mother (check one) Elementary  
High School  College (if so, Major)  
Others  
10. What is your father's name?  
11. Father's place of birth?   
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12. The education of your father (check one) Elementary High 
School  College (if so, Major)  
Others  
13. Your academic degree(s) held? (check one) B.S. B.A.  
M.A. Ph.D.  Others  
14. Any additional information, use this space. 
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Atlanta University, Atlanta, Georgia, 
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Field of Concentration: Guidance and Counseling 
Personal Information: Age 29, married, two children. 
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